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stage of recognizing it when I read it, the successive readings
having strengthened the dispositions. Finally, the dispositions
may become so strong and so well recognized that I shall be
able to recall the passage at will.
Memory, then, is a complex process involving the estab-
lishment of dispositions, their retention, and the recalling of
the experiences that have left the dispositions behind them.
Bergson insists strongly on the difference between the mere
possession of dispositions and the capacity for recall. He
draws a sharp olistinction between habit-memory and true
memory, the former depending on mere motor mechanisms,
the latter consisting in independent recollections. By the
establishment and organization of dispositions we are enabled
to make the right response to a situation; in other words, we
have formed a habit. The learning of anything by rote is
nothing more than a verbal habit: we * roll it off our tongues *
without in the least recalling the circumstances that attended
the learning of it. True memory, on the other hand, involves
images or mental pictures of past situations. Nunn x points
out that Bergson's view involves an undesirable sundering
of body and mind, habit-memory being an affair of bodily
mechanisms, true memory involving mental activity. We can
recognize the importance of Bergson's distinction without
pressing it too far: perhaps it is a difference in degree rather
than in kind. Even when we are remembering something by
rote we may have recollections of the actual learning; and it
seems probable that no habit-memory is imageless to begin
with. Consciousness, in the form of memory-images, is
eliminated when it ceases to serve a useful purpose, Adams'
well-known dictum that ** true learning is judicious forgetting"
may be interpreted in this sense.
Many interesting results have emerged from the mass of
experimental work that has been done on the subject of
memory. The conditions of such experiments are simplified,
as a rule, by the use of nonsense-syllables, which eliminate the
very variable factors of meaning and interest. If it be ob-
jected that the conclusions arrived at from work on such
1 Education : its Data and First Principles, pp. 45, 46.

